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ABSTRACT

This article discusses the pragmatic approachetees use, to assist pre-school children as they [English in
Nairobi County. It adopted a descriptive surveyiglesand employed qualitative approaches. Questicesmaand
observational schedule were used to collect datan f22 pre-school teachers and 300 pre-school enildbata were
analyzed using percentages, mean and frequendiewene presented through narratives, tables anghgra he findings
of the study revealed that teachers who have goagihmatism skills and are flexible achieved thatlenf reinforcement
that lead children to good performance in EngliBhe study also established that a of the Englisiguage should be
willing to try a variety of strategies to see whabrks best with the pre-school children and showdde effective
classroom management technique so that properingacan take place. The study concludes that fikiyilis important
and that teachers who work with children shouldobtient, enthusiastic and friendly to the childremecommends that
pre-school teachers should learn more conceptdotational psychology in order to understand thatdeen learn

differently and that they need flexible learning@sp and a variety of learning resources.
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INTRODUCTION

According to the National Association for the Ediima of young children (1998), the most importaspect of a
teacher in early childhood development is enthusiasd passion for children. This goes well beyamédracting with
them, and beyond wanting to make a difference i @ad every child. Teachers should have the desivalock every
child’s door to learning and overcome any obstactéild may have. Teachers working with young akitdshould have
patience and hum our in order to make the childhare interest in learning. Young children have shtiention span and
little self-control and should therefore be kepsypwvith a variety of activities. Every child leard#fferently and this
makes the teachers’ work more challenging. Thusempee combined with a sense of hum our, helpgdaheher control

and manage the children’s behaviour while focusinghe end goal.

Bandura (1971) suggests that a teacher of yourdrehishould have learnt interactive skills for Wag with
them. They should be able to communicate with #remqts about the child’s needs, skills, challeragesachievements so
that both parties can help the child overcome bisémotions. This is because every child comeshod with a unique
personality and learning style and in order to lneaad teach this child effectively, teachers mespond to these
differences and work with each child's style andepaf learning. This will help the teacher creatwaam and friendly
atmosphere for learning English. Muller (1999) alies that teachers who set high expectations feir {bre-school

children are likely to elicit motivation for theno ©do well in learning English. Pragmatism, flexilyiland methods of
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teaching English are some of the characteristasrtake a pre-school teacher effective.
Language Development in Children

Language development is a process starting eattyman life. Infants start without language, yst.4bmonths
of age, babies can discriminate speech soundsragaje in babbling. Usually, productive languageoissidered to begin
with a stage of pre-verbal communication whereritfaise gestures and vocalization to make theiniatknown to others
(Wood head, 2006). Language development is thotaghtoceed through ordinary process of learning/iich children
acquire the forms, meaning and uses of words amedauices from the linguistic input. The method imick they develop
language skills is universal; however, the majdvade is how the rules of syntax are acquired. Eaeher plays a great

role in helping the child to acquire both the inpat output communication skills.

According to Vygotsky (1962), children learn throutheir interaction and communication with otherssocial
environment. Learning takes place through the &mtéon children have with their family, peers, tears and other
experts. Consequently, a teacher can create aigaenvironment that maximizes the learner’s abild interact with
each other through discussion, collaboration aedidacks. Vygotsky(1978), argues that languagéhesmain tool that
promotes thinking, develops reasoning and suppacti/ities such as reading and writing. Therefdrestructional
resources that promote literacy across the cutmouplay a significant role in knowledge construatias well as
combination of the whole class participation, indial group work and independent learning. The heaglays the
important role of a facilitator by creating the @omment where directed and guided interactions @azur. Vygotsky

recognizes that learning always occurs throughracten and cannot be separated from a social xbnte
Pragmatic Approaches for Stimulation of Pre-SchooChildren in Learning English

Pragmatism regards a teacher as a helper, guidelaludopher. The function of a pragmatic teaclsetoi set
tasks to his pupils and to stimulate them to fiolisons themselves. The teacher and the childoéres problem jointly
where the teacher’s role is that of a guide andextbr while the pupils are actors. Thus, learrilegomes a co-operative
venture, a joint enterprise, and a pursuit of commorposes. Education becomes a social processmahg between the
members of the groups where all are equal parinetse process (Mwangi, 2006). The whole emphafstee method of
teaching in pragmatism is on the child, not thekha@o the teacher or the subject. The dominantésteof the child is “to
do and to make.” The method should be flexible @yaamic. It must be adaptable and modifiable to thai nature of the
subject matter and potentiality of the children tfetinen, 2006). The pragmatist's curriculum pr@ddor creative and
purposeful activities in the teaching-learning s Pragmatism regards school as a miniaturecidtgovhere a child
gets real experiences to act and behave accordihggstinterests, aptitudes and capacity. That mézatsknowledge is
gained by experiences and experiments conductéleblgarner him/herself. One exercise leads toh@n@nd so on and
the area of knowledge is widened by the child. Pinecess of reconstruction of experience goes on laads to
adjustments and development of personality. Fogrpedists, education process has no end beyond itsisl continuous,
reorganizing, restructuring and integrating the ezignce and activities of the race. The child Ieaoy doing and all
learning must come as a product of actibearning by doing makes a child creative, confidem cooperative (Dewey,
1962).
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Teachers’ Flexibility and Approaches of Teaching Laguage to Young Children

A teacher of young children is challenged to firelvnexperiences to share with children. He/she shguide
them and direct them to destination that interéstsn. As a guide, the teacher should allow thedodil to choose the
learning and playing style that is safe to themhi3on, 1987). He becomes a partner in learningesmodurages the
children to find their answers instead of providithg answers to them. Wood head (2006) maintaiat glay is an
integral part of early childhood curriculum. Thisfounded on the belief that children learn throsagl-initiated free play

in an exploratory environment.

Since teachers are partners in learning, they le@mthe children and share their experiencesaddition, pre-
school teachers support the children by providiativties and materials that children find usefuldainteresting. This
means that teachers facilitate learning as theyyapgdevelopmentally appropriate environment, iesting materials and
adequate time for the children to explore, play ardract. This makes the children consider leayrim be easy and
enjoyable. To nurture is to nourish, and nurturanghild encompasses all aspects of social emoticognitive and
physical development. In every interaction, a teadhould nurture appropriate growth and developmBsachers must
also take time to listen to a child including imesting words and actions. Listening carefully tohéld helps teachers to

determine a child’s needs so that they can aidrithéring the child’s development.

Teachers communicate with many people throughaudty: parents, children, support staff, the gdrmmrhlic
and administration. Pre-school teachers shouldrepaped to communicate with all these people, ¢eatfortable, open
up, ask questions, advice and share their expe&seriRaper work, lesson planning, preparing maseaat the learning
environment and negotiating require teachers toehstrong engagements skills. Managing a classroequines
organizational skills, attention to detail and coitnment. There are many balls in the air and ihis duty of the teacher to
keep them up and moving. Teaching is full of maegponsibilities, roles and challenges. Like mostthwehile
endeavours, it brings both success and rewardsnilogaa second language depends on whether theeieases his/her

methods of teaching effectively in order to motivetie learners (Torgeson, 2002).

Flexible classroom gives children a choice of temhd how to do it, as well as what kind of learnspgice works
best for them. This helps the learner to work dwmitatively, communicate and engage in challengasiq. Frost (2008)
argues that what teachers should strive for arehbees that benefit the children when learninglBh. In her study she
noted that when children have flexible and spacidassroom, they tend to do all manner of skilimsE also notes that
some children love reading from the floor whilenlgion their bellies, others read while standingwipich makes their
movement around the classroom easier. Other chiltiree to be under objects such as the table, Hebiojects and
around objects. Frost notes this to be awesomeubeda shows that the early learners have a chaficghat activity

position they find comfortable for them

Sitting arrangement which often determines the dyoa of the lesson can be used to motivate thelmnil This
is why the teacher should provide a comprehensiidagce to include all children’s experience andbém them to
demonstrate what they do in non-verbal as wellebal ways. This helps build a positive relatiopshith each child and
develops a classroom community. A pre-school teasheuld use songs and games and other interestingties when
teaching English so that the children get a breaknfthe boredom of the classroom activities. Rdky ps highly

motivating since it is amusing and at the same tiimallenging. It also gives individual learning exignce including
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reading aloud together which helps in vocabulbuilding and informal conversation whicassists children to learn
English skills (Hakuta et al, 1987A.teacher cn also motivate the young children by use of néves is relevant to the
daily life since mostchildren have a prior knowledge with the study ¢spto be learnt. Th, children should be

incorporated in the lesson plannimgorderto make learning relevant to them.
RESEARCH METHODOLOGY

This study employed a descriptive survey ign with qualitative approachThe instruments used were
questionnaires for 22 piehool teachers and observation schedule for 3€-school children. Data was analyzed

percentages, meafrequencies and presented in graphs, chartses
Discussion of the Findings

The mainobjectives of the study we to establish the influence tdachers’ pragmatic approaches for proma
of classroom activities of preehool ctldren in learning English lessons in Nairobi Col. The specific objectives were

as follows:
* To establish the impact of teachers’ pragmatisrmotivation of preschool in learning Engli
» To determine the influence of teachers’ flexibilgd approach of teachingenglist to young children.
The findings of theare presented as per each objec

e The first objective sought to establish the impaEfdieachers’ pragmatision motivation of pr-school children in
learning English.

' = English activities
taken outside th

classroom 13.6%
= English activities

taken in the
classroom 86.4%

Figure 1: Teachers’ Pragmatism and Motivation of Pe-School Children: Teachers’Responses

The data presented ingare 1 show that the majority of the teachers wiere under wdy stated that most of
their English activities were takén class86.4% (N=19) while those who allow activitiestside classroom were 13.6 %
(N=3). Poor performance in English Nairobi Countyhappens because teachers failprovide outdoor activities th
make learning of English interestimagd effective. According to Wi head (2006) childhood is closely related to p
Thus,a child should have opportunities for play in orttehelp him leariEnglish easily.

» Objective two, sought tdeternine the influenceof teachers’ flexibility and approaches teaching English to

young children.The teachers were asked if they provided warm gthmre and materials for learning the ¢
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skills, reading and writing readiness. The partiais reported that they provide an environment vkigpported
learners in being self-directed and in working ipeledently. They also make materials for learningilga
accessible to learners. According to the partidggaavolving classroom space to cater for the neddhe
learners improves the learners’ interest in thévities and interaction with peers. In additiongithwork and

grades improve tremendously.

Table 1: Teachers’ Methods of Teaching

Teachers Response Number Percentages
Use of role play 5 22.73%
Story telling 3 13.63%
Use of poems and songs 4 18.18%
Use of pictures from the book 7 31.18%
News telling 3 13.63%

The information contained in Table 1 shows thatté&chers use various method to teach English wAtii%2
(N=5) who teachtEnglish through play, another13.68844) uses torytelling, while 18.18% (N=4) usecepw and songs
to teach English. The study also found out tha8B% (N=7) of the teachers preferred to use thaimstfrom the books
as a method of teaching English. From the obsemathildren participated very well in these adtds and asked for
more time to continue doing the activities. Thelfitg scorresponds with that of Dewey (1962) thatding comes as a

result of action, discovery, exploration and rein@ment used to promote classroom activities.
Methods used to Reinforce Interest in Learning Actiities

The researcher observed the children during trss dassion in order to identify the reinforcemésdshers used
to motivate learners and the impact they had inaeaimg effective learning. The researcher recortted way of

reinforcement by ticking “Yes or No” for the 300ilclien under the study. The results are shown i&a.

Table 2: Types of Reinforcement as Methods of Proniog Classroom Activities

Ways of Motivation Mean Star]dgrd Sa_mple
Deviation Variance
Call of child by name 1.3.9 0.463 0.214
Clapping 1.642 0.480. 0.231
Giving presents — birth day cards  1.442 0.498 0.248
Praising words — well done 1.245 0.431 0.196
Encouraging words- keep it up 1.396 0.490 0.240

Table 2 shows that the most visible way of motwatwas by way of clapping. This had a mean of 1Whith
was higher than the average of 1.5 as per the stcalg. Giving presents was second with a meandd21 The teachers

who used encouraging words had a mean of 1.39¢whmise who used praising words had a mean of 1.245
CONCLUSIONS AND RECOMMENDATIONS

Reinforcement is important as it enhances lear@ind creates a warm atmosphere for the childrentlhad
teachers. Using different types of reinforcementkesalearners put more effort and makes learningresting and
enjoyable. The study concludes that teachers shwoladen their educational psychology by readindelyi so that they
can understand the behaviour of young learnerspamdde them with materials and flexible space atyde of learning.

The study recommends the use of a variety of metlhbteaching so as to motivate learners and neddihg enjoyable.
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